
	Visually Impaired Seniors Active Learning - VISAL
	2014

	A toolkit to increase civic engagement and confidence in visually impaired older adults.
	Guide for project coordinators and facilitators


[image: image1.png]v 4





[image: image2.jpg]S | ifelong
M | carning





The VISAL toolkit has been funded with support from the European Commission.

This publication reflects the views only of the author, and the Commission cannot be held responsible for any use which may be made of the information contained therein.
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Welcome to the guide
Europe is united in facing the challenge of ageing of its population. The European Commission states "by 1995 70 million people over the age of 60 were living in the EU, almost 20 % of total population. By 2020, this figure will rise to 25 %. The number of people older than 80 years will be more than the double”
.  Age dependency ratios may be used to study the level of support given to young and/or older persons by the working age population; these ratios are expressed in terms of the relative size of young (0-14) and/or older (65 or over) populations relative to the working age population (conventionally considered 15-64 years old). The old-age  dependency ratio for the EU-27 was 26.8 % in 2012; as such, there were around four persons of working age for every person aged 65 or over. The old-age dependency ratio ranged across the EU Member States from 17.8 % in Slovakia to 31.6 % in Italy.  As a result of the population movement between age groups, the EU-27’s old-age dependency ratio is projected to more than double from 26.8 % in 2012 to 52.6 % by 2060
.

Given that the blind and partially sighted population in Europe is predominantly over 65 years old, the ageing of the EU population is increasing the number of persons with a visual impairment. Losing your sight can be a very isolating, lonely experience. It can often be difficult for older people with sight loss to maintain their independence and wellbeing. They may need a bit more specialist support to help them maintain good physical health, access the services available to them and make the most of their communities they live in.
This guide has been written to provide a route to supporting people in later life with sight loss, to start to, or continue to, participate in social, civic and cultural activities.
Compared with previous generations, many older people now experience a long period of good health and wellbeing and continue to be active, contributing members of society. Sight loss is often a long term condition and this guide aims to empower people with sight loss to have the same opportunities to enjoy the benefits of later life as those without.
Background to the guide
The guide is a product of a European Commission funded project entitled ‘Visually Impaired Seniors Active Learning’ (VISAL). 
VISAL brought together 7 partners from 6 countries to share and collate their combined knowledge and experience of sight loss and ageing.
· European Blind Union (EBU)

· Age UK (UK)

· Austrian Federation of the Blind and Partially Sighted (BSVÖ, Austria)

· Slovak Blind and Partially Sighted Union (UNSS, Slovakia)

· Croatian Association of the Blind (HSS, Croatia)

· Royal  National Institute of Blind people (RNIB, UK)

· Royal Dutch Visio (The Netherlands)
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EBU is one of the six regional bodies of the World Blind Union, it is the only organisation representing the interests of blind and partially-sighted people in Europe. Age UK is an organisation active in the field of social inclusion and representing people in later life in the UK. Visio is a service provider working in the field of education, care, rehabilitation and employment of visually impaired persons, in the Netherlands. BSVÖ, UNSS, HSS and RNIB are national visually impaired organisations respectively in Austria, Slovakia, Croatia and the UK.

Visually Impaired older adults are one of the most marginalised communities in terms of lifelong learning. The VISAL project was an opportunity for partners to collaborate on this issue of common interest and to find solutions to increase learning opportunities and active participation in society. 

The aim of the VISAL project was therefore to develop non-formal learning opportunities for visually impaired senior citizens with a view to increase their active engagement and full involvement in civil society.

The VISAL programme spanned two years from 2012-2014 and involved the partners developing this guide and enclosed session plans to improve the engagement in civil society of older visually impaired adults.
To develop the full programme, each session plan was trialled four times in each host country, to develop the guide you see today. Each host country worked with over forty people in later life with visually impairment to ensure the guide was coproduced and co-designed with end users.  
A final dissemination event took place in Slovakia in Autumn 2014.  
Our definition VISAL Project

For the VISAL project we are seeking to enable older people with a visual impairment to engage and participate at a level that suits them with their skills and confidence levels.  

Why is civic engagement important?

The purpose of the VISAL project is to encourage and enable a greater engagement, participation and representation of those older people with visual impairment within their local civil society.  
The concept of Civil Society tends to refer to activities in the arena outside of the family and the state where people associate to advance common interests. It is sometimes referred to the "third sector" of society distinct from government and business.
What is Engagement? A scan of articles about the topic quickly reveals that the term means many different things and that engagement, involvement and participation, are used interchangeably.  
A common theme is that engagement is not only about listening, but also about working closely with, and taking action in response to, feedback. The think-tank SustainAbility defines engagement as ‘the process of exchanging information, listening to and learning from stakeholders – with the goal of building understanding and trust on issues of mutual interest.  Although this is helpful for the purpose of the VISAL training this definition is perhaps too narrow, as It doesn’t reflect on communities being involved more deeply with and participating in the civil society organisation’s structures and activities.
There are a range in levels of involvement, the Age UK Engagement Toolkit
 refers to these ranges as a ‘ladders’ which is drawn from Arnstein’s Ladder of Participation, in which lower ‘rungs’ are less participation, and higher rungs equate to more participation. Arnstein used this ladder as a way to describe the gradations in which citizens, who she calls the ‘have-nots’, are given more power by the ‘powerholders’. The bottom rungs are not participation at all, but ‘manipulation’ and ‘therapy’, designed for powerholders to ‘educate’ citizens. Next are ‘informing’ and ‘consultation’, in which citizens’ views may be heard, but not necessarily acted upon by the powerholders.  At the fifth rung – ‘placation’ – a few chosen citizens are asked to sit on a board, for example.

However, their voice is small and can easily be overridden. Arnstein considered all of these rungs as ‘tokenism’ because the powerholders still retain rights to decision-making. It is not until the next higher rungs – ‘partnership’, ‘delegated power’, and ‘citizen control’, that citizens gain increasing degrees of real power and clout.  
Reviewing the wide range of documents on engagement produces a common strand is that genuine engagement is a continuous process rather than a one-off event. Engagement takes a shift in attitudes within the organisation, especially on issues of power in relationships with service users. Ideally, engagement should become embedded in working on projects from start to finish.
Forms of engagement
Most community engagement is about influencing decisions, rather than determining decisions and actions. Most commonly, engagement is represented as sending newsletters (which would be at the lower level – informing) and user feedback forms (which would be consulting).  Other informing activities can be advertisements, community meetings, and booths at events. Other consulting forms of engagement include focus groups, user panels, opinion polls, surveys, Forums (that ask for feedback rather than decision-making) and suggestion boxes. 
However, engagement can also mean participating more actively in decision-making, such as having community members participate as board members, in local forums and events, workshops and action groups, and as committee appointments. Another level of participation is to have community members involved with service delivery, as mentors, as researchers and mystery shoppers.  

Supporting individuals to engage
To enable older visually impaired people to engage and achieve the VISAL project purpose it’s important to understand the issues and barriers faced by individuals on their journey.  To demonstrate these, the VISAL project uses the International Classification of Functioning (ICF theory)
 and the motivation theory of Dr J.W. Atkinson
.
The ICF theory is built on the possibilities of participation based on the health condition of a person and provides a classification of functioning, disability and health. These internationally established classifications form a standard of concepts for describing human functioning and the problems that may affect and impact on it.
The chart provides an overview of the ICF concept 
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State of health: Condition, disease. A disease or condition identifies the disorder at anatomical or organ level. The disorder leads to a restriction of the organ’s function.
Activities and participation: Individuals always need one or more activities in order to participate in daily life. The component consists of nine domains of life.
The nine domains of life: 1. Learning and applying knowledge; 2. General tasks; 3. Communication; 4. Mobility; 5. Domestic life; 6. Self-care; 7. Interpersonal interactions and relationships; 8. Major life areas; 9. Community, social and civic life.
Personal factors: Factors in a person’s individual situation that affect how they currently function (including level of education, personality, predisposition and health).
External factors: Current environmental factors that do not depend on the person but do affect how they function.
This theory can be further developed by drawing on Dr. J.W Atkinsons formula on individual motivation, which focuses on the balances required to active participation in society.  
M
 = P(UI+) x W

K
M is the motivation for the activity, is determined by a plurality of factors.
P (Ui +) is the perception or the (subjective) assessment by the person of a favourable outcome of the activity.  
W is the value that the action may have for the person if they assume that the targets can be achieved.
K are the costs or barriers, which the person believes to make. 
The motivation increases according to the model, as the numerator (= P (Ui) x W) is maximised, and the denominator (K) is minimized.

The VISAL Project through the training offered to older visually impaired people seeks to maximize motivation and with the cooperation with the participants to maximise perception and value while minimizing barriers.
The learner at the centre 

The VISAL programme is focused on the older adult learner.

Placing the older learner at the centre of the programme we start the circles of influence from the centre and work out to close family and friends and onwards to wider society. This centred approached enables and individual to develop motivation at their own speed and comfort, unpicking barriers and identifying opportunities for engagement in a relevant and achievable framework.  
1 = older learner

2 = friends and family

3 = service providers (directly received and universal)  

4 = local and national politics 
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Using the guide
The guide has been written to provide a route to supporting people in later life with sight loss, to start to, or continue to, participate in social, civic and cultural activities. 

The process of the programme allows participants to share knowledge, experiences and emotions, challenge each other’s assumptions and build their own, and each other’s, confidence. This is powerful, because it puts the participants at its centre. This has some special implications for the way that you as a Project Coordinator or Facilitator work with the group.  

The ‘Coordinating the project’ chapter is written to support the Project Coordinator whose role is to recruit the group, set the expectations for the individuals involved, source a suitable venue for the sessions to take place and provide a contact point for the facilitator outside of the programme.  

The ‘Facilitating the sessions’ chapter has been written with the Facilitator (who will run the seven sessions) in mind. The session plans are a guide to the content you will deliver and will be accompanied by any hand-outs or additional material that you need. 
The session plans are not rigid, and you can, of course, move away from the session plan briefly if an interesting discussion point comes up or if a participant makes a particularly useful contribution that is worth pursuing. Do remember though, that there are some specific purposes to the session and you need to ensure these have been covered by the end of your allocated time.

The sessions that form the programme are focused on a number of themes. In each session the role of the Facilitator is to facilitate a process of knowledge sharing and discovery. The central aim is to elicit knowledge and views from the participants and grow confidence within the group relating to civic engagement.  Some helpful hints of how to handle group dynamics can be found within the guide.
METHODOLOGY
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Programme Aims
The overarching aims of the programme are:
1. Deliver an experience to increase motivation to expand individuals influence

2. Understand reduce and accept barriers to participation 

3. Provide a positive experience

More concretely, the programme aims to:

· increase the skills and competences of participants on the programme,

· enhance the attractiveness of and access to adult learning for elderly blind and partially sighted persons and boost their motivation to further train themselves,

· value the experience of blind and partially sighted elderly persons,

· increase the participation and representation of elderly visually impaired persons in civil society,

· increase participation of visually impaired older adults within non-government organisations, especially those who respond to the needs of visual impairment and ageing communities,

· combat the isolation of elderly blind and partially sighted persons.
How will the programme run?
The programme has been designed as a journey. Each session feeds in to the next one to ensure continuity. In addition, home projects are set at the end of each session to encourage the participants to put what they have learnt in to practice outside of the programme. 

Each sessions lasts 2 ½ hours and to enable conversation while keeping an intimate feel the suggested group number is between eight to twelve older adults. The sessions can run weekly or over a shorter time frame depending on what is appropriate for your organisation and the group.
The themes of the sessions are:

	Session 1
	Getting to know you 

	Session 2 
	My circles of influence 

	Session 3
	Choices within the close circle

	Session 4
	Doing it together 

	Session 5
	Influencing professionals and service providers

	Session 6
	Decision makers and influence 

	Session 7
	Reflecting, evaluating and taking things forward


Session plans covering the seven steps can be found in Part B of this guide.  

The seven sessions can take place in the same venue and a check list contained within this guide will help you to choose a suitable venue. 

To track progress of participants on the programme three monitoring stages have been worked in to the programme. These stages happen at the start of session one, at the end of session seven and then three months after the programme has ended. The questionnaires contained within this guide correspond to the relevant monitoring stages. The three monitoring stages have been designed to enable an evaluation of the programme relating to:

· confidence of participants

· well-being of participants 

· civic engagement of participants 
COORDINATING THE PROJECT
The ‘coordinating the project’ chapter is written to support the 
PROJECT COORDINATOR
whose role is to recruit the group, set the expectations for the individuals involved, source a suitable venue for the sessions to take place and provide a contact point for the facilitator outside of the programme.
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Participant recruitment  
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The selection of participants must be based on their skills, abilities and motivation. To assess these, an initial meeting with each participant is suggested and this is explored in the next section of this guide, but before interviewing participants you will need to recruit a group. 

Group dynamics theory and experience indicate that the ideal number of participants for training activities, and more specifically for knowledge and skills exchange, is twelve persons, or in any case between ten and sixteen persons. The VISAL programme suggested group number is between eight to twelve older adults to enable conversation while keeping an intimate feel during the programme.

To recruit your group you will first need to consider where you will find participants and design an advertising to bring programme to the attention of the potential participants. In Appendix 1 there is a list of recruitment channels you might want to consider to start your recruitment.  

Advertising the programme can take place in a number of ways, these include:

· Work with other agencies in your local area – through networking, identify the agencies in your local area who are engaging with older adults or those with sight loss. These agencies will often be able to signpost individuals who they feel would benefit from the programme. Agencies include: NGOs, community groups, residential homes and local health providers. 
· Directly contact individuals who may want to be involved – do not under estimate the impact of being asked. Often older individuals site this as the prime reason that they first became involved in an activity. Make phone calls and send personalised letters or emails to individuals who you think might want to be part of the programme explaining the benefits to them for being involved. 

· Circulate an announcement – use local media and notice boards to put up posters and leaflets explaining about the programme and how individuals might become involved. Choosing to advertise in locations where visually impaired older adults, their families and/or carers may visit, for example; health centres, community halls and libraries. See Appendix 2 for a draft announcement 
· Get out and talk to people – Go and talk to local community groups/ associations about the programme.  Often explaining things face to face, helps to encourage people to get involved and share the programme with their friends and relatives.      
Complementary tips for recruiting elderly visually impaired participants are available in Appendix 1.
Initial contact with each participant
The programme has been designed for people in later life who have an acquired sight loss. It offers participants the opportunity to develop their own personal strategies and plans for dealing with their sight loss and continued civic engagement. Each participant will come at different stages of their personal “journey” and will react in their own personal way to the sessions that make up the programme.
A programme of this nature will often be the first time that participants have had the opportunity to speak about their sight loss with people other than their family and to express the complex emotions associated with it. It may well be the first time that a participant has been able to feel “normal”, to acknowledge the challenges that lie ahead and to recognise that dealing with their sight loss while continuing to be an active member of the community is possible. It is therefore very important that the older person is ensured that the programme is a safe environment, based on the principles of respect and equality. 
As the programme is quite intensive each older individual should be asked to commit to the below principles. Agreement to work towards to below will ensure that each individual is aware of the expectation of the programme and the group as a whole are starting out on the same page.  
· Be interested and motivated in learning new life skills 

· Be committed to be part of a diverse group and willing to work in an open, inclusive learning environment.

· Be able to commit to attending 7 learning sessions each of which will be a minimum of 2.5 hours long*.

· Be committed to taking the learning back in to their everyday lives and carry out small ‘home project’ tasks between sessions. 

· Be prepared to complete an evaluation of their experience of participation in the workshop sessions 

· Be prepared to complete a follow up evaluation 3 months after the workshops 

A welcome letter (in large print or braille if requested) and questionnaire should be completed by each older individual before the start of the programme. This can be either returned by post/email or completed over the phone. The completed documents should then be copied for the facilitator to provide them with relevant background information the future participants.
The initial meeting should also be set for the older individual to meet with the Facilitator. This will enable them to talk further about any confidence or health factors that may affect their participation. 
An example welcome letter can be found in Appendix 3 and a Pre-programme Questionnaire in Appendix 4.
*Remember that you will be working with a group of older people who are likely to have additional health issues and may have for example hospital appointments that may restrict their attendance.  This is an inevitable part of working with people in later life so try to support and encourage maximum attendance at sessions. 

Choosing a venue
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Your programme will have a better chance of success if it takes place in the right environment. Remember that the aim is to help participants relax, feel comfortable and valued. From our experience programme participants respond well to a setting that encourages this. The right venue will put participants at ease and enhance the development of peer support and sense of community within the group.
There will be a number of factors to balance when choosing a venue, so the final decision will always be a compromise. Of course, financial and practical considerations will determine the venue you choose, but it’s important to consider the impact that the venue may have on participants. For example, a drafty church hall with fluorescent lighting and plastic seats is unlikely to provide the most comfortable environment for a group that will be seated most of the day. Alternatively, a very polished or corporate venue may feel too much like an office or work environment.
A quiet location or meeting room within a building is preferable.  This will enhance a sense of privacy and reduce distraction. The layout of the room is also important. The best overall room layout is a circle or "horse shoe" of chairs as this creates an informal and open atmosphere.  Low level tables may be located within the circle for water glasses, but some people may not like this as they could present a hazard. If small, low tables are available, ask the participants if they would like these to be set out and move them if this is preferred.  
The following questions set out considerations to be made when choosing a programme venue.
Location

How close is the venue to transport hubs such as bus and rail stations or bus routes?
The outside environment can be a difficult place for people with sight loss.

Ensure that any transport services you offer take people from their door to the door of the service where a person is met by a guide and back to their door when returning home.

Do not ‘drop off’ or pick up from designated places as these exclude people with sight loss who may not be able to make their way to and from the transport. A guide to take them into their home is an essential part.

If travelling to another location with the group, contact the external venue before the date to discuss accessibility. Ideally visit the venue before the event to access any potential hazards and concerns that your group of visually impaired older adults may face.  
Car parking

Does the venue have its own car park or is parking available nearby? In either case, is it free or is there a charge?

Ease of getting around

Vision plays a direct role in stabilizing balance. Along with other mobility problems associated with ageing, sight problems may predispose a person to fall, including over hazards in the home and outdoors, for example steps, curbs and uneven pavements. When climbing stairs, a reduction in depth perception might mean you don’t put your foot down properly.

Does the main entrance have automatic doors?  Inside, are lobbies and corridors wide enough to enable two people to walk comfortably side by side? Are fire doors in lobbies and corridors held back on braces?
Wheelchair users

Is there step free access? Step-free access must be available to all facilities (meeting room, toilets, refreshment areas and emergency exits). An accessible toilet should be available and of a good standard. This should be on the same floor as the meeting room with grab rails and emergency cord if available. 
Guide and assistance dogs 

Is there space at the venue for spending of assistance dogs, such as a grass or other area away from moving traffic?

Features of the building

Does the building have features that would be helpful for blind or partially sighted people? Check for colour and tone contrast on step edges, between floors and walls and between doors and walls in particular. Check the toilets – are they all white or is there some colour and tone contrast to help features stand out?  
Are carpets very "busy" in terms of pattern? This can cause visual confusion and make obstacles, such as furniture, difficult to spot.  
Do chairs and tables contrast with the colour of the floor? Are hard floors highly polished? This can cause visual confusion and glare.  
Is there clear signage? Does it use large symbols, numbers or lettering at eye level, with a good contrast with the signboard? Lettering in upper and lower case is preferable to block capitals. 
What is the lighting like - both natural and artificial? If there is plenty of daylight this can be helpful, but look at the availability of blinds and curtains as glare could be a factor for some people. Does artificial lighting create pools of light with shadows between? This can cause difficulties for blind and partially sighted people.  
Tactile and audible clues

Do lifts have spoken announcements and tactile (embossed) controls? Do staircases have ribbed tactile surfaces at the top and bottom? Do all staircases have handrails to both sides? Does signage feature tactile (embossed) characters?
The meeting room

Where is the meeting room located in the building? How close is the meeting room to the main entrance/ reception?  Are toilet and refreshment facilities nearby? How private is the room? For example, is it located at the end of a corridor (reducing noise from passing footfall)?
How large is the room? You cannot have too much space and you should generally err on the side of caution. A cramped room will make it difficult for participants to get around, which has the potential to increase anxiety levels. The room should have plenty of space for chairs, speaker equipment and exhibition tables.    
Where will refreshments be served? If refreshments are to be served in the room, extra space will be needed. Remember though, that if venue staff have to come into the room to re-stock refreshments, this may cause noise and distraction during your event. The better solution is to have refreshments served in an adjoining room or lobby area outside the main meeting room. Many hotels that offer meeting space incorporate such facilities.
In addition, if assistance dogs are to be present, request a bowl of water for the meeting room.  

Lighting

How big are the windows? A bright room can be a pleasant place to be, but check orientation. For example, do the windows face south? Are there blinds or curtains that can be drawn to reduce glare? Think about the seating plan – will the room layout mean that some participants will be facing directly towards the windows?
The level and quality of artificial lighting is a critical factor for people with sight loss. How effective is the artificial lighting? Is it flexible so that different lighting levels can be easily adjusted? If you are concerned that existing lighting may be inadequate, ask the venue if additional lamps, such as up-lighters, could be provided around the outside of the room.  
Hearing enhancement 

Is an induction loop system available in the meeting room? If not, you may need to hire one at additional cost. Alternatively a PA system could be hired. It is common to have participants with hearing loss, so it is a good idea to budget for this equipment hire if the venue cannot provide it.

Ventilation

Ventilation is important. A hot or stuffy room is likely to make some people feel drowsy. Do windows open? Is there air conditioning? If so, can it be controlled from within the room? Tip: switch it on and observe the amount of noise it produces. Too much noise and it may mean people can't hear properly when the system is activated.
Chairs 

How comfortable is the seating? If participants will be seated for most of the day they require comfortable chairs. If viewing a potential venue, try the seats out. Armrests can be helpful, particularly for older and those with reduced mobility.
Venue staff, assistance and responsiveness to customer needs

Gauge the level of awareness that staff have about sight loss and ageing issues – ask if reception staff would be able to guide an arriving delegate to the meeting room for example, and would they know how to do this in the correct manner?

By discussing these needs with staff at a potential venue you will be able to gauge their existing understanding and the willingness of the venue to provide a good customer experience. There may be an opportunity to deliver some visual awareness training to venue staff – this is particularly important if you have any significant concerns about existing levels of knowledge or understanding. 

A venue checklist to help you with your task of finding a suitable venue can be found in Appendix 5.  Additionally there is an evaluation form for participants to complete or to discuss at the end of their first or second session to check on how they find the venue, see Appendix 6.  
Writing a Press Release
A press release is a written statement to the media. Media can be national, local or specialist (for example a communications team within a NGO). A press release is a fundamental tool for communications and can be used to attract articles through a number of media e.g. newspapers, newsletters, blogs.  

Below is a list of things to include in your press release. 

Write the headline. It should be brief, clear and to the point: an ultra-compact version of the press release’s key point.

Write the copy. The press release should be written as you want it to appear in a news story. The first two to three sentences should sum up the press release, and the additional content must elaborate it. Strive for simplicity, and no wasted words.
Communicate the "5 Ws" (and the H) clearly. Who, what, when, where, why––and how––should tell the reader everything they need to know. 

Who is the article about?   

What is the news?  What do you want people to know? 

When and where did or does the programme/event take place? 

Why is this news? 

How is this happening?  (funders/partners/supporters/volunteers)

Try to include a "call to action" in your release. This is information on what you want the public to do with the information that you are releasing. For example, do you want people to come along to an event you are hosting? Do you want readers to visit your website to find out more about the project? If so, remember to include the additional information they will need to act upon.
Provide contact information make sure readers or journalists who want more information can contact you or your organisation. 

FACILITATING THE SESSIONS

The ‘facilitating the sessions’ chapter has been written for the
FACILITATOR
The session plans are a guide to the content you will deliver and will be accompanied by any handouts or additional material that you need.
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Meeting the participants prior to the programme
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The programme has been designed for people in later life who have an acquired sight loss. It offers participants the opportunity to develop their own personal strategies and plans for dealing with their sight loss and continued civic engagement. Each participant will come at different stages of their personal “journey” and will react in their own personal way to the sessions that make up the programme.

A programme of this nature will often be the first time that participants have had the opportunity to speak about their sight loss with people other than their family and to express the complex emotions associated with it. It may well be the first time that a participant has been able to feel “normal”, to acknowledge the challenges that lie ahead and to recognise that dealing with their sight loss while continuing to be an active member of the community is possible. It is therefore very important that the older person is ensured that the programme is a safe environment, based on the principles of respect and equality

Good practice recommends meeting the participants individually before the start of the programme. This way, the facilitator can have an open and honest conversation with each participant about their expectations and concerns. 

The initial meeting will also enable the older person to talk about any other health factors that may affect their participation. Additional health factors combined with sight loss are particularly common in older people. For example, it is not uncommon to find participants that are also hard of hearing experiencing mobility issues. It is always worth acknowledging with the group that sight loss is often not the only challenge that someone faces in their everyday life.  For example, over half of all people over 60 have a hearing loss, combined with the prevalence of sight loss; the likelihood is a high percentage of older people will experience both.

A welcome letter and questionnaire (Appendix Four and Five give examples); will be collected by the project coordinator on each older individual before the start of the programme. During your first meeting it can often be useful to revisit the questions and principles raised in these documents.
We have provided a prompt in Appendix 7 for all Facilitators to use to help you plan your programme and to ensure you have conducted all the basic good practice requirements 
Bringing the group together
As a facilitator you will be working with the group over the seven sessions. Meeting participants before the programme will enable you to access needs and set expectations of each individual. When the individuals come together as a group this will ensure that each participant has agreed to the principles of the programme and should be ready to work in an open, inclusive learning environment. 
The first session is often (understandably) the most nerve wracking for the older individuals. The first session will often include meeting the other group members and navigating the venue for the first time. Session one in this guide has been purposely set out to help participants begin to feel comfortable and part of a larger group. 

Session one sets out the content to be covered in the session, but it is also worth taking time to think about the feel of the session. How can you make the physical environment more welcoming?

Welcoming participants:

Take the time to welcome each participant as they arrive. You will probably be the only person they know in the room, so being welcomed by a friendly voice will be reassuring. When welcoming them, you may wish to introduce them to another participant in the room. Using first names makes the programme feel more informal. 
Remembering names:

Try to learn the list of names before the programme starts. If you find it difficult to put faces to names, in the initial welcome meeting ask if you can take a photograph, which you can label with the relevant name and use to refresh your memory before each session starts. 
To help the group remember each other’s names, it is useful to make name labels. Ensure that the name labels are in large font, preferably black text on a white background to help participants see them. During the first session there is time for group games that will also help the participants get to know each other’s names.  

The use of seating: 

Participants normally choose the best place for them to sit themselves - it may help them to sit close to the facilitator, for example, or a window. If you wish to structure the seating arrangements e.g. so that less confident individuals sit next to more confident ones, bear in mind any other needs of the older adult, for example space to move around due to mobility.   

During the session you may wish to encourage participants to move to talk to new people. In this case, keep in mind that people may need directing to alternative seating and that it may be easier to allow less mobile participants to remain seated in their existing position.

Signing up to a code of conduct:
As explored in session one it is good practice to ask participants to sign up to a code of conduct. A code of conduct is an opportunity for individual’s in the group to discuss how they would like the group to behave towards each other during the seven sessions. The code of conduct will be developed as a group in session one. Developing the code as a group means that each individual has imputed in to the process. Asking individual’s by a show of hands or verbally to pledge they will follow the code, encourages self -management of behaviour. The code provides a useful tool to revisit if a member of the group has been or feels that another member of the group has acted inappropriately. 

Example of codes can include:

· Be respectful 

· Listen to each other 

· Do not be afraid to try
· Everybody is entitled to their own opinion 

· Turn up on time to sessions
· Turn off mobile phones

Guiding a person with sight loss
Each person’s sight loss is different, and some people will require more support than others, it is not directly related to the amount of sight lost. If a person does need guiding, here are the top tips.

· Always ask them how they would like to be guided – don’t assume you know.

· Don’t hold the person’s arm. Let them hold your arm at the elbow, with your arm by your side.

· While you’re walking, keep talking to the person, telling them where you’re going and what to be aware of (for example, when you’re going up and down steps).

· Always look back when you’re going through doorways to make sure the person is in the right position and is not going to hurt themselves.

· If the person wants to sit down, allow them to manoeuvre into the chair independently, offering further verbal guidance if it looks as if they may miss the chair. Don’t push or pull people into the chair as this can be very distressing.

· Always let a person know when you are leaving them, and never leave them in the middle of a room.

Managing personalities within a group
The people in the group will be a wide variety of experiences and personalities. Some may never have been involved in a group discussion of this type before, others may be very confident in this kind of setting. As participants get to know one another, they are likely to bond and support each other, but you will always need to consciously manage the group through your session. If you think of yourself as chair of the discussion, you may feel more comfortable about directing the group members.
If you are aware of some of the difficult ways in which group members might behave, you will be able to respond appropriately.  Here are some techniques for dealing with different situations that may arise.
1. The non-participant 

A group member who does not contribute to the discussion and does not appear to engage with the other members of the group.
Group members have the right not to participate, but do not reward non-participation by giving extra time or attention to this person as the rest of the group may suffer. Do not chastise or try to coerce a participant in to contributing. Some people are shy and private and may struggle with group discussions. However, give positive reinforcement if they speak up in the group: “I’m glad you asked that.... thanks for your comment.” People often need encouragement.
There may be many reasons why someone appears not to be participating. This may be due to how they are feeling on that day, something on their mind or their feelings about the others in the group. If you are concerned about a non-participant, ask the programme manager to have a chat with them in the next break to find out why they may be finding it difficult to participate. 
2. The talkative person

A group member who is naturally talkative and tends to dominate the discussion, perhaps by responding first to questions or repeatedly making suggestions.

It can be tricky to control the talkative person, particularly as it is not usually possible to use visual cues or body language to block them. You may want to directly invite another group member to answer a question you pose to the group in order to prevent the talkative person from dominating the response. If the talkative person has had a reasonable amount of time to contribute you can say: “Thanks for that Jean, can we move on to hear what other people think?” or “You’ve got some great ideas there Jean, who else has got any thoughts about this problem?” This will clearly indicate that you (not Jean) are controlling the flow of the discussion. 
If the talkative person makes comments or engages with other group members about things that are irrelevant to the topic, you can ask them to stay focused on the subject of the session: “Can we save that story for the coffee break Jean, we need to cover the rest of the questions I’ve got here.”
3. The know-it-all

A group member who is (or thinks they are) very knowledgeable about the issues under discussion and wants to feed ideas and information to the group.
Respond warmly to their contributions but move the discussion to other group members. You can say “That’s Frank’s view, how do the rest of you feel?” or “So Sue had that particular experience with Social Services, what about other people?” If the know-it-all begins to dominate the group, you can suggest a one-to-one discussion with them at the next break. You can then be very clear that you want others to have some time to contribute: “I’d like to hear from other people on this point before we finish this session.
4. The angry or argumentative person

A group member who expresses their emotional state through anger or being argumentative with other members of the group and/ or the facilitator.
Do not get angry with this person or argue with them. Acknowledge the points they make dispassionately and point out that while they may be aggrieved about an issue, other people’s experiences may be different and there is no definite right or wrong. 
If the argumentative person makes suggestions that are inappropriate or unhelpful to the group, politely acknowledge what they are saying but move the discussion on and refer to other sources of factual information. Do not allow the angry person to speak judgementally to, or verbally attack, other group members; make it clear that there is room for a wide range of opinions but there is no place for verbal attacks or judgements of people or their beliefs.
As with all group members, guard against making assumptions or stereotypes about anybody. Respect and be sensitive to differences in people’s cultural, sexual, political, and religious orientations.
5. The "yes-but" person

A group member who agrees in principle with an idea suggested by participants or the facilitator, but goes on to point out repeatedly how it will never work for them.  
Do not get drawn into discussion with the "yes-but" person about why they would not be able to implement suggested solutions and do not allow the group to get drawn in this way either. “Yes-but” people can take up a lot of the group’s time and energy. If a group member is finding their adjustment to sight loss very difficult, they may be negative in their approach and they may need more personal one-to-one discussion or time to think through what is being said before they can judge the value of the information coming to them in the group. You may need to move the discussion on quite assertively: “Perhaps it’s hard to imagine how that might work for you Ted, let’s hear what other people think…John, do you think that’s something you might try?”
6. The bored or sleepy person

A group member whose disengagement from the group seems to stem from boredom or tiredness rather than shyness or reserve.

You are unlikely to be able to do anything to change this person’s approach by what you say in the group. Ask the programme coordinator to have a chat with them in the break to see what they make of the programme and how they feel about the topics and the discussion.
If your sleepy group member actually falls asleep during your session, don’t take it personally. People find the concentration involved in intensive programmes of this type very tiring. They may be affected by other health conditions and may not sleep well. If they have a companion with them, that person will usually establish that the individual is OK. If you are concerned you can wake them gently with a touch on the upper arm at a natural break in the session. Don’t be shy of drawing them back into the group.
Overall, remember that the programme is not a crusade to “fix” people whose behaviour you perceive to be difficult, but difficult behaviours can be managed if you are alert to them and keep the needs of the whole group in mind at all times during your session. 

EVALUATING THE PROGRAMME
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Evaluation 

There are two options for consideration to the evaluation of your VISAL sessions.

In Appendix 8 we have supplied a form which evaluates the whole VISAL programme you have run and offers feedback on the experience of you participants. It will provide you with basic information about the age and sex of the participants and ratings for their experiences of participation and offers free text to give hints on tips to make improvements. 
However we are keen to provide a more intensive evaluation process, looking at individual’s improvements on wellbeing / engagement, as a result of their participation. There are additional forms available for downloading in the “Resources” section of the VISAL website at www.visal-project.eu. These provide a systematic way of collecting data at the start, end and 3 months after participation and offer a validated research methodology.
SESSION PLANS
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Welcome to the Session plans

In this section of the VISAL Guide we have provided templates to deliver the 7 Sessions of the VISAL programme

The key elements of these Sessions are the aims.  These are clearly set out at the start of each session to provide you with the focus for the tasks and activities outlined.  The programme is designed to be flexible and you can tailor the learning task and the time allocated to fit with your knowledge and experience of running training sessions with older people with a visual impairment.

The exercises set out in each session are suggested ones that have been trailed during the pilot phase of the VISAL programme development.  However these can be substituted with other exercises which you may have experience of or might have a good cultural link with your group participants.

The partners to the VISAL programme have collected a number of exercises in addition to the ones found here.  To see a wider selections please go to www.visal-project.eu and if you are happy to do so please share your exercises for others to use.
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SESSION ONE - Getting to know you
	Aims of session

	· Understanding me the individual  

· To listen to others

· When I listen to others they will listen to me


	Session Plan


	Timing
	Activity 
	Notes 

	10 minutes
	Welcome and introduction

Welcome the participants to session one. Introduce yourself to the group again and explain your role as a facilitator.

Introduce any other staff in the room. Introduce also the main aims of the program.
	

	30 minutes
	Finding common ground  

Ask each participant to turn to the person closest to them. Ask them to introduce themselves by name, share an interesting fact about themselves and then aim to find three things that they have in common (other than sight loss and age). Give each pair 20 minutes to do this.

To feedback ask one of the pairing to introduce the other person – name and interesting fact. Once they have introduced each other to the group ask one of the pair to share the three things they have in common.

This activity is intended to help participants get to know names, learn more about each other and start to establish common ground.  
	There are several methods to meet each other. Par example to use the method of objects

	10 minutes
	Overview of the programme

Briefly talk the group through the following six sessions. Explain that the programme is continuous and therefore participants must try to attend all sessions. Introduce the concept of home projects – the programme is not intended to stand alone but the key is to practice the learning in everyday life.

Confirm when future sessions will take place, location and time. 

Open the floor for any questions. 
	

	15 minutes


	Working as a group

Explain the importance of working as a group e.g. sharing experiences/knowledge, many hands make light work etc

Reassure participants that the group will stay the same throughout the seven sessions. 

Offer the expectation that the programme provides an opportunity to learn but also forms good friendships. 

Revisit the principles that each participant agreed to before attending the programme.

· Be interested and motivated in learning new life skills 

· Be committed to be part of a diverse group and willing to work in an open, inclusive learning environment.

· Be able to commit to attending seven learning sessions each of which will be a minimum of 2.5 hours long.

· Be committed to taking learning back in to your everyday life and carry out small ‘home project’ tasks between sessions. 

· Be prepared to complete an evaluation of your experience in each workshop sessions 

· Be prepared to complete a follow up evaluation three months after the sessions end
	

	15 minutes
	Comfort break
	

	30 minutes
	Setting a code of conduct with exercises
Part of working as a group is buying in to a common agreement of how others and you expect to behave and be treated. A code of conduct is a useful way to do this. Reiterate that this is a code of conduct that is to be devised by the participants in the room and is owned fully by them.

Pose the question – what type of behaviour would make you feel uncomfortable during the programme?

Note the responses down. When all of the negatives are noted down, see if you can bunch them in to common themes e.g. being listened to, respected etc 

From the common themes, ask the group to think of positive ways they can act that would ensure that the programme provides a safe environment for everyone. These positive statements can start to form your code of conduct. 

Examples of past codes include:

· Be respectful 

· Listen to each other 

· Do not be afraid to try

· Everybody is entitled to their own opinion 

· Turn up on time to sessions

· Turn off mobile phones

When the group’s code of conduct is formed reinforce that it is for the group to take ownership of.  Visually or audibly do this by ask participants to raise their hands or pledge their commitment to the code.

Reassure the group that the code will be brought to each session and that facilitators as well as participants will adhere to it. 

Resources needed: flipchart, pen 
	Do some exercises with the code of conduct and give the right example.

Remember names

Listen to each other

	10 minutes
	Open floor

As the group begins to work together and get to know each other it may be that they have further questions. Give some time for any questions.
	

	15 minutes
	Baseline questionnaire competition – 
Details of this can be found in the Evaluation Chapter and this forms part of the optional evaluation process.  If you are not planning to use this process please extend your group activities by 15 minutes  
	

	5 minutes
	Brief home project and confirm details of next session
	

	
	Finish
poem/story/object from an individual in the room
	


	Home Project 

	Try to remember the name and fact about the person you introduced at the start of the session. At home think about listening to others.


SESSION TWO - My circles of influence
	Aim(s) of session

	· Understand who is important to me  

· Knowing and experiencing the possibilities of being connected

· Knowing there are possibilities of connection

· The participant is able to determine types of relationships that would like to add  to his/her life


	Session Plan


	Timing
	Activity 
	Notes 

	5 minutes
	Welcome

The structure of the sessions discussed last time can be briefly repeated

· Good news;

· Brief review;

· Homework discussion;

· Theory;

· Exercise(s);

· New homework assignment;

· Poem


	

	10 minutes
	Good news session
Everyone is asked to say something “good” or “new” about last week. At the beginning of every lesson we invite every group’s member to do this. Anything pleasant, no matter how small, is worth telling   ( e.g.  I got an e-mail from my sister; somebody in the shop helped me finding the product I could not find)
	

	10 minutes
	Reflection back on changes from previous session

The participants are each invited to talk about their response to the last session. How did last week’s theme engage them, apart from their homework assignment?

Did you succeed in remembering names and facts about the other members of the group? 
	

	15 minutes
	Outline aims and programme for today

Introduction of the circles of influence
	

	40 minutes
	Discussion topic
The facilitator can read the text loud and clear in front of the group and gives attention to the group members remarks; checking if they agree, recognize etc.

Today we want to make up the balance of our personal relationships. But first we want to talk about the importance of self-appreciation or self-esteem. When people become visually impaired or blind, their self-esteem often takes a knock. They may feel that they are no longer seen as a whole person. People feel that they can’t mean much for others, that they are more in the way than able to make a useful contribution and are therefore a burden. What we want to encourage in this program is thinking positively about yourself, being mild towards yourself, taking your own wishes seriously, taking care of yourself. The fact that you are taking part in this program is a sign that you are taking care of yourself. We support the notion of “healthy egoism” at this stage in life. This is particularly important as you get older. This means living consciously, according to your own needs and desires, using your energy well, guarding your own boundaries.

Why is self-esteem so important?

· It is easier to approach someone to make contact when you realize that you are worth having as a friend. This means being aware of your own good qualities, daring to recognize them.

· Appreciating yourself means taking your wishes and needs seriously and taking action to fulfil them.

· Self-esteem also means being aware of your own limits or borders in contact and being willing to indicate what they are. This means that you can say “no” when you don’t want to do something with someone else, every day or week. That you can say “yes” when you like to.

It is possible to imagine our relationships in the form of a convoy. The word convoy reminds us of a group of ships that sail together for safety and support (or a procession of camels or trucks travelling through the desert). We can imagine our relationships as a sort of protective and supportive convoy that moves with us through our life cycle. It’s possible to draw a convoy in the form of three circles, with the self in the middle of these three circles. In the innermost circle are those persons who are closest to us; they are so important that we cannot imagine life without them. Examples of persons who often belong in the inner circle are a partner, children, special family members, and a best friend. In the middle circle are people who are important but somewhat less close. Friends, other family members, neighbours or colleagues with whom one has a more personal relationship, may be located here. In the outer circle are those persons who are less close and less important than those in the other two circles; they may be family members, neighbours, fellow members of organizations, perhaps a doctor, priest or minister. It is also possible to place people outside the three circles: not close, not important but nevertheless present in your life. Or important but unfortunately far away at the moment. We all have a convoy of relationships that travels through our life with us. People can change places within the convoy, becoming closer or moving further away. People can disappear from a convoy, return at a later date. At some points in life, a convoy can be very full: at other moments it can be rather empty. How full a convoy is says nothing about the quality of the relationships. Each circle of a convoy is important; the people within the three circles vary in their significance and in the roles that they play in the lives of the central figure. Each individual is many- sided and has various needs in relationships; relationships have diverse possibilities. For example we can also distinguish between different kinds of social support:

· Everyday social support: the social support which you get in normal, daily life and which provides a general sense of security;

· Social support for problems: you are comforted, help is offered and good advice given;

· Support for self-esteem: you are called to give support, you are taken into confidence and you are asked for help and advice

By filling in a convoy, those relationships that are present in your current life and the place they occupy become visible. It is a means of drawing up the balance; you see what you have and can figure out what you are missing in terms of relationships. This can be a confrontation for you. It is important to realize that convoys are dynamic, that they change. Letting people go is part of life and part of aging, as much as we would like to keep them with us. Loss is offset by gain; new people can join convoy or old acquaintances can return. Using the convoy it is possible to determine which type of relationships you would like to add to your life.


	

	15 minutes 
	Comfort Break 
	

	40 minutes 
	Exercise

Every participant receives a copy of the picture with three rings (in A3 format) For visually impaired people; you need big sheets of paper written with thick coloured marker pens. For blind people (as well as the visually impaired) a tactile variant is possible: three different sized feel able rings and small differently coloured objects (e.g. pawns) and/or different feel able characteristics. The counsellor then puts the result on paper, so that it can be kept for later use

Draw your convoy on the large piece of paper you got. You can use colours to indicate different types of relationships, for example, red for family members, blue for friends, green for neighbours, orange for club members. Place an X in each circle where you would like to add a new person.
	

	10 minutes
	Close discussion and brief homework session

Discuss in the group how it was to fill in the convoy, and if they made any discoveries that they would like to share in the group.
	

	5 minutes
	Finish with poem/story/object from an individual in the room

Example:

Real friends

Are like stars

We cannot see them always

But you know that they are always around.
	


	Home Project 

	Make a collage of your ideal convoy with emphasis on the relationships that you would like to add to your convoy. You can use your own photos, or pictures cut out of magazines or drawings to represent the relationships you would like to add to your convoy. (Someone to walk with or someone who read’s your post or helps with your administration)


SESSION THREE - Choices within the close circle
	Aim(s) of session

	· To know I have a choice

· Positive benefits of choosing what you want

· My choices are important 


	Session Plan


	Timing
	Activity 
	Notes 

	5 minutes
	Welcome
	

	10 minutes
	Good news session 
	

	10 minutes
	Reflection back on changes from previous session

Build on the importance of listening to others
	

	15 minutes
	Outline aims and programme for today
	

	40 minutes
	Discussion topics
Why are choices important?

We are all individual and diversity is what makes the world such a vibrant place.  We all have likes and dislikes, hopes and fears, values and priorities.  The choices we make help us to be who we are, not being forced to just follow other people.

Think about choices you make every day:

· What to eat

· Where to go

· What to do

· What to wear

· What to read/listen to/watch on TV

How have these choices been limited with ageing and sight loss?

· Meals are made for me

· Can’t get out without others

· Activities limited/require others to help/can’t see to do it

· Clothes are sorted for me, difficult to choose my own

· Limited choice of reading material, don’t know what choices are available

Conclude by thinking about who or what limits choice

How can I change my situation:
· Cultivate trusted friends or family members

· Challenge negatives – list negatives, why I can’t do, challenge the list

· Build up positives – doing things you enjoy, that make you feel good

· Knowing the options – you can’t choose to do things independently unless you have sampled it, been taken there

· Know who makes choices for me or stops me doing something – how can I challenge them
	

	15 minutes 
	Comfort Break 
	

	40 minutes 
	Exercise 

Weather massage: stand in a circle, all turn to the right and face the person in front so that you can put your hands on the person in front.  The facilitator to call out the name of a type of weather: light rain, heavy rain, snow, wind etc.  Objective is to convey the weather in the way you ‘massage’ the back and shoulders of the person in front of you.  The group will have the choice to join in or not or a choice of how they wish to interpret the instructions.

Choice game: any game that involves making choices, could be card game for example, think about living with the consequences of the choice – you might win you might lose.
Group choice: as a group to consider whether they would like to share names and contact details.  Need to think about the options (how much information), positives (being able to contact) and negatives (might not want to be contactable).  Whilst this will aim to be a group decision, individuals can make the choice not to accept decision made by others.
	

	10 minutes
	Close discussion and brief on homework session
	

	5 minutes
	Finish with poem/story/object from an individual in the room
	


	Home Project 

	Think about where you have made choices during the week and how you feel about this.


SESSION FOUR - Doing it together 

	Aim(s) of session

	· Knowing the importance of being a member of a group and working together

· Positives of belonging 

· You can achieve more together than on your own 


	Session Plan


	Timing
	Activity 
	Notes 

	5 minutes
	Welcome
	

	10 minutes
	Good news session 
	

	10 minutes
	Reflection back on changes from previous session

The merits of having choice and influence but perhaps drawing out how this might have been challenging undertaking on their own.
	

	15 minutes
	Outline aims and programme for today
	

	40 minutes
	Discussion topic
Whilst we are all different we are also linked and have things in common.  Could use as a helpful description the ICF person model, showing how we are shaped by the wider environment around us and carry personal baggage.  However we might carry similar baggage and live in or share similar environments.

What might link us?

Age, disability, where we live, what we did in the past, family – children, grandchildren, likes and dislikes, education, faith/religion, hobbies, interests, tastes in food or entertainment

Find links/partners/peers from within the group, build on how to find and make connections.

Working in groups

A group is greater than the individual participants.  Think about examples of things that have been achieved together: team sports, family events, problem solving, bringing about change – Mahatma Gandhi and independence for India, Suffragettes campaign to bring about votes for women

Benefits:

· 2 heads are better than one 

· Mutual support

· Harnessing knowledge and skills

· Problem shared = problem halved
	

	15 minutes 
	Comfort Break 
	

	40 minutes 
	Exercise 

Building or making something in pairs – achieving together, sharing skills, complementing vision loss (partially sighted working to help a blind person).

Sorting objects – different pasta shapes for example, showing how it was easier and quicker working together.
Making a decision or a choice together – weighing up different opinions to reach a consensus.

Reflect on connections made within the group as positives. Be realistic about the negatives or challenges, it can be more difficult taking on board the views of others, sometimes it is quicker to do something on your own.  It can take time for a jury to decide a verdict or a group of Cardinals to choose a Pope.
	

	10 minutes
	Close discussion and brief on homework session
	

	5 minutes
	Finish with poem/story/object from an individual in the room
	


	Home Project 

	Be prepared to fill in your circle with you next level of contacts.


SESSION FIVE - Influencing professionals and service providers
	Aim(s) of session

	· Who are the professionals or services that I can challenge?

· Opportunities for help

· Can bring about real change 


	Session Plan


	Timing
	Activity 
	Notes 

	5 minutes
	Welcome
	

	10 minutes
	Good news session 
	

	10 minutes
	Reflection back on changes from previous session
	

	15 minutes
	Outline aims and programme for today
	

	40 minutes
	Discussion topic
Talk about the range of services within your locality and start to list the services that are present. 

Services listed do not have to just include the traditional health related services, but also the universal services e.g. transport, retail 

A service can be described as the providing or provider of an activity that is for the public.  

After listing local services open a dialogue about:

a) What makes bad service? Circumstances when an individual might want to challenge how they are treated when using a service

b) What changes the group would like to see to the listed services that would make using them easier 

c) How does the group feel they can react to bad service? E.g. communicate the issue, negotiate
	

	15 minutes 
	Comfort Break 
	

	40 minutes 
	Exercise
Bring some audio local and national newspapers to the session. Look through the news articles and comment pages to pick out any stories that refer to services – good or bad. 

Look over the article and discuss with the group:

a) What are the key issues that the article raises?

b) Who has the responsibility to improve this service?

c) If this happened to you, what do you think you could do to change things? 

If you cannot find any relevant local articles, we have included a few examples within this guide that you could discuss. 

· Bus drivers didn't want to stop for passengers
· I just wanted a cup of tea!
	

	10 minutes
	Close discussion and brief homework session
	

	5 minutes
	Finish with poem/story/object from an individual in the room
	


	Home Project 

	Be ready to feed back to the group next week one frustration of being older with a visual impairment.


Examples of frustrating situations 

Example 1: Bus drivers didn't want to stop for passengers

I have had two experiences with first bus drivers this week that have surprised me into writing to you.

I caught the number 10 going towards town at the top of Coronation Avenue. The bus driver was monosyllabic and unfriendly. He proceeded to go all the way down to Moorland Road without stopping at any of the intervening stops where people were waiting and signalling and waving for him to stop.

Two passengers challenged him as to why he was not stopping the bus as it was half empty but he remained silent – there was no bus behind us so that could not have been his reason.

He then drove all the way to where I got off at the cinema. He did stop at the stops after Moorland Road, but his rudeness at not answering the questions of passengers was alarming.

Today my friend also went to catch the bus. The bus driver didn't stop the bus at the stop at first although he was clearly signalling it; it only stopped when another pedestrian ran after it.

The bus driver then was very disagreeable saying that my friend hadn't signalled the bus when they had and telling him to hurry up to show their bus pass as other passengers were waiting.

What is going on with these drivers? Why are they in such a hurry at the expense of common politeness and customer service? Are they being fined if they arrive late?

Example 2: I just wanted a cup of tea!

I was admitted to Hospital in December to an acute medical unit. My stay there was very good, but after 3 days I was told early in the morning I was going to be moved to a different ward.

On my arrival to the new ward I had missed the allocated breakfast time. Having been up early waiting to be transferred I was now very hungry. One nurse managed to find a slice of bread and butter for me, which although was not a lot was something. I then asked for a cup of tea and she said that as I missed the breakfast time and I would need to wait till 11 am when catering returned. 

I always take my tablets with a cup of tea in the morning.  I used the water provided but I couldn’t help but feel sad and upset all morning.  
SESSION SIX – Decision-makers and influence
	Aim(s) of session

	· Understanding who makes the rules and how
· Finding the way through the jungle of rules

· Your voice counts  


	Session Plan


	Timing
	Activity 
	Notes 

	5 minutes
	Welcome
	

	10 minutes
	Good news session 
	

	10 minutes
	Reflection back on changes from previous session
	

	15 minutes
	Outline aims and programme for today
	

	30 minutes
	Discussion topic
Reflect on the home work task. Ask each person in the group to share their frustration. 

Move in to a discussion about how you think that these situations have become frustrating. E.g. does the group think it was a financial decision to save money? A personal decision of an individual involved on how they act?  Something that an organisation may never have thought about before?    

When the proposed reasons behind the frustrations are discussed start to unpick with the group how they could influence the stakeholders involved. 

Break down the frustrations in to small, manageable steps where there can be a practical action that each person can take to make a positive change. 
	

	10 minutes
	How decisions are made:

Invite a ‘decision maker’ to the session – this can be a senior manager from your organisation or someone from local government.

Ask the invited decision maker to introduce themselves and talk briefly about what they do and why making decisions is important in their role.

The invited decision maker will be key in the next exercise as their role will be as an advisor to the group when making decisions.
	

	15 minutes 
	Comfort Break – informal networking 
	

	20 minutes
	How decisions are made – questions and answers 
	

	20 minutes 
	Exercise
The activity is about making decisions by allocating resources. There are five roles that the group can play. Ask the group to pair up to take on a particular role.

In their pair they will build a case to why they should be given the resources. In session 7 a public meeting will be held where the group will need to allocate the resources taking in the account the view points around the table. 

The decision maker will work with each pair to discuss their role at the public meeting unpicking the stand point and opinion of each group.
	

	10 minutes
	Close discussion and brief homework session
	

	5 minutes
	Finish with poem/story/object from an individual in the room
	


	Home Project 

	Think about your role at the public meeting next week – what will your standpoint be? How will you get your message across? 

Come ready to start session 7 as the ‘Friends of the Park’ public meeting.


Exercise: How decisions are made 

A local park has been in disrepair for some time. The local council have offered 10,000 EUR to develop the park as a resource for local people. A community group ‘friends of the park’ has been set up to discuss how the money will be allocated. 

There are five stakeholders represented on the group. 

A final ‘friends of the park’ meeting will take place today to decide how the money will be spent. 
1. The park layout:
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2. Bowling club members
You have a thriving bowling club in the centre of the park which has thirty members. The bowling club has not had any improvements as you find it difficult (although not impossible) to fundraise. 

You would like all the railings around the club replaced at a cost of 5000 EUR. 

At a minimum you would like the old railings repainted which would cost 2000 EUR for a professional painter to do. On its own the paint would cost 500 EUR if you could find some volunteers to help you.

You feel you are the only service in the park that appeals to the older community and have donated a number of benches to the park over the last few years. 

3. Parents and children’s group
You are a member of the parents and children’s group that uses the park hall every Friday. Lots of your members also use the playground in the park on a daily basis as the local school is next to the park. 

You would like the playground to be resurfaced to make it safer for the children to play on – quite a few children have hurt themselves recently as the surface is unsafe. A new surface will cost 4000 EUR.
You would also like the hall repainted at a cost of 500 EUR and some new soft play equipment which costs 100 EUR per piece – you would like twenty pieces (2000 EUR).

The parents feel very strongly that the park should first be ‘safe’ and then be ‘beautiful’.

4. Local Art Group
The Art Group runs in the local school at weekends. They use the park for inspiration and often develop beautiful art works of the local area. The members all live in the locality of the park. 

One of your members is a local artist and is keen to be commissioned to provide a park sculpture to commemorate its reopening. Depending on the size they have quoted a cost between 4000 EUR and 2000 EUR. 

You are a very enthusiastic group who are keen to support the local community. You are willing to give your time and talent to make the new park a beautiful place for future generations to enjoy. 

5. Youth Group
You are the coordinator of a youth group that use the park hall after school hours. As the park hall is so run down many of the young people prefer to hang around in the playground or near the bowling centre. A few parents and bowling group members have complained about noise and disruption but without resources or support from the local community it would be difficult for you to run activities that would interest the local young people.

You would like the park hall repainted and would like to turn this in to a graffiti project for the local young people. The spray paint will cost 500 EUR. 

You would also like to start a volunteering project to develop a sensory garden in the park. The sensory garden would be available for the whole community to use.

The garden would cost just 1000 EUR for plants as the local young people would volunteer their time to do the digging and planting.

You’d be keen to see an art work or sculpture within the sensory garden to commemorate the efforts of the young people involved. 

6. The local MP

You are the local MP. You have been in post for the last four years and are approaching an election later this year. You desperately want to be voted in again and feel that the development of the park offers a positive opportunity for you to show how the community can work together.

You’re interested in all members of the community feeling that their views have been taken in to account. You often see your role as helping to find a compromise. 

As the election is coming up, you would like to use the new park to create some local publicity. Ideally you’d like to see a project that brings the groups together that will enable a good photo opportunity and some positive press. 

SESSION SEVEN - Reflecting, evaluating and taking things forward
	Aim(s) of session

	· Confirming the circle of influence

· Confidence to tackle the barriers

· Looking forwards to the future


	Session Plan

	Timing
	Activity 
	Notes 

	5 minutes
	Welcome
	

	30 minutes
	Friends of the Park meeting 

The room to be set out as a public meeting. Delegates to arrive in role ready to start the meeting. 
	

	5 minutes
	A decision must be made

The group must come to a consensus on how the money will be spent in the park
	

	20 minutes
	Debrief on Friends of the Park meeting

How did it feel?

Was it easy to get your points across?

Was reaching a compromise easy/difficult? 

Would you do anything differently? 
	

	20 minutes
	Discussion topic
Are there questions about topics of the former sessions

What is easy for you and what is difficult

How you can tackle this difficulties

What are you planning to do with the learned lessons

How can you make an action plan
	

	15 minutes 
	Comfort Break 
	

	40 minutes 
	Exercise 

Making and discussing the action plans

What do you need to fulfil this plan?
The evaluation form
	

	10 minutes
	Close discussion 
	

	5 minutes
	Finish with poem/story/object from an individual in the room
	


APPENDICES 
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APPENDIX 1
Complementary tips for recruiting elderly visually impaired participants  

The partners who have developed the VISAL training programme have shared their tips and hints for recruiting elderly visually impaired persons in their countries and it is appreciated that not of all these opportunities will apply in every European country, but it was felt to be valuable to share the experience and knowledge to support new projects in their development and recruitment.  
1. WHICH RECRUITMENT CHANNELS?

· Visual impairment (VI) and other disabilities

· Members/clients databases of national and regional VI organisations 

· Care homes / nursing homes / sheltered houses for elderly VI persons

· Former VISAL participants’ network

· Libraries for VI readers: Ask libraries to display and circulate your call for participants, focusing on members aged over 60, in their newsletter for instance
· Sensory staff and/or staff responsible for disability in local authorities / social services
· Other disability organisations
· Elderly persons

· Retirement homes and sheltered houses

· Lunch clubs / Senior clubs / day centres for elderly persons

· Charities working with older people: They are expected to have an increasing proportion of blind or partially sighted clients
· Medical sector

· Eye clinics/ general hospital clinics for older people. You may in particular contact the Eye Clinic Liaison Officer (ECLOs)
, if any.
· Opticians/ophthalmologists/orthoptists (incl. national organisations)

· Community doctors/nurses clinics
· Public events or care shows in the fields of older persons, visual impairment or lifelong learning
2. WHICH TOOLS?

· Arrange a meeting with the aforementioned structures’ clients/members/staff to present the programme and reply directly to questions after the presentation
· Adapt the following VISAL dissemination tools to your audience:

· Large print advertising poster 
· Leaflets 
· Powerpoint presentation
They are all available in the “Resources” section of the VISAL website: http://www.visal-project.eu/resources/
· Favour internal top-down communication within your organisation
· Provide information during board meetings and meetings of the regional assemblies. 

· Disseminate the project and its resources with staff members of your organisation’s regional centres/branches.
· Prefer direct contact (visit, phone call) whenever practicable to gain potential participants’ trust.
3. HOW TO CONVINCE?

· Cover all important points about the programme such as its aims, content, timeframe, possible support in attending the sessions, etc.
· Focus on the benefits in terms of social communication and self-advocacy skills.
· Ask for support from regional office’ staff
Regional office’ staff, in particular social workers know their clients better and can more easily convince them to follow the programme.

· Ask former VISAL participants to share their testimonials/stories during presentations

· Encourage potential participants to attend a trial session.
APPENDIX 2
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Example announcement

How to make friends and influence people!

Are you over 50 year’s old with an acquired sight loss? 

Would you like to be part of a new and exciting programme, aimed at making a difference to you and your local area?

Would you like to meet other like-minded people?

If yes, contact us to find out more

Name: 

Telephone:

Email:

The new project is starting on <date> and will take place <give timings and dates>.

The programme is aimed at people in later life with acquired sight loss. During the programme the group will work together to identify opportunities to make a difference to their own lives and others, by identifying decision makers and practicing influencing skills.

The programme is free of charge.

APPENDIX 3
Example welcome letter 

Dear xxx

Welcome to the xxxxxx programme.

The programme is an opportunity for you to work with a group of people who also are experiencing sight loss and want to develop their knowledge of civic society. 

The programme begins on (start date) and ends on (end date)

There are seven sessions in total and each session will run for 2 ½ hours.

Your programme will run on (day of week) at (start time) to (end time) 

Each session will take place at: 

(Venue address)

Transport has been arranged to pick you up from your home at (designated time) before each session.

We ask that each person attending the programme signs up to the below, this will enable us to work together as a group.

· Be interested and motivated in learning new life skills 

· Be committed to be part of a diverse group and willing to work in an open, inclusive learning environment.

· Be able to commit to attending seven learning sessions each of which will be a minimum of 2.5 hours long.

· Be committed to taking learning back in to your everyday life and carry out small ‘home project’ tasks between sessions. 

· Be prepared to complete an evaluation of your experience in each workshop sessions 

· Be prepared to complete a follow up evaluation three months after the sessions end

If you have any questions before the programme, do not hesitate to contact:

(Project coordinator name and telephone number)

We look forward to starting the programme with you soon 

Best Wishes

(Project coordinator) 

APPENDIX 4
Pre-programme questionnaire

	Name 
	

	Date of Birth (not compulsory)
	

	Telephone Number
	

	Email
	

	Postal Address
	

	Emergency Contact Number and Name
	

	What format do you request information in, i.e. Braille, large print, on disk or other?
	

	Any access requirements? 

e.g. do you have a guide dog, carer support, etc.
	

	How will you get to and from the training sessions? Is transport organised?
	

	Do you have any other impairments/needs the facilitator should be aware of e.g. hearing, light sensitivity? 
	

	Do you commit to all seven session of the programme?

Any concerns? 
	


APPENDIX 5
Venue checklist

Main contact person at venue:
Telephone and mobile:
Email:
Emergency contact number on day of event: 

	Item
	Checked?
	Suitable?
	Notes / information to tell participants
	Follow-up actions 
(if needed)

	LOCATION

	Car Parking
	
	
	
	

	Public transport
	
	
	
	

	Outside space for guide dogs
	
	
	
	

	Potential hazards
	
	
	
	

	ACCESS TO BUILDING

	Step free access 
	
	
	
	

	Entrance area – doors/corridors
	
	
	
	

	Wheelchair friendly
	
	
	
	

	Clear signage
	
	
	
	

	Contrast features
	
	
	
	

	Tactile features
	
	
	
	

	Audible features 
	
	
	
	

	Potential hazards 
	
	
	
	


	MEETING ROOM 

	Size of room
	
	
	
	

	Noise levels in room
	
	
	
	

	Suitable chairs and tables
	
	
	
	

	Lighting 
	
	
	
	

	Hearing loop
	
	
	
	

	Microphone 
	
	
	
	

	Room temperature – windows/ AC
	
	
	
	

	Potential hazards
	
	
	
	

	FACILITIES 

	Accessible toilets
	
	
	
	

	Fire procedure / exits / planned drills 
	
	
	
	

	Refreshment area
	
	
	
	

	Water bowl for guide dogs
	
	
	
	

	Staff experienced  with VI older adults
	
	
	
	

	Potential hazards
	
	
	
	


APPENDIX 6
Evaluation form for participant on the Venue  

To be distributed preferably after session 2 or talked through with participants
1. How do you assess the venue for the programme?

	
	Strongly agree
	Agree
	Disagree
	Strongly disagree
	N/A

	The venue is close to a transport hub (bus and rail stations).
	
	
	
	
	

	The outside environment of the venue is suitable for me.
	
	
	
	
	

	The venue is close to a car park.
	
	
	
	
	

	In the premises of the venue it is easy for me to get around (no uneven pavements, etc.).
	
	
	
	
	

	Lobbies and corridors are wide enough to walk comfortably side by side.
	
	
	
	
	

	The access to the venue is suitable for me (e.g. easy access for wheelchair users).
	
	
	
	
	

	At the venue there is a suitable space for guide and assistance dogs (e.g. sufficient grass away from moving traffic).
	
	
	
	
	

	The features of the building (e.g. use of colours and tone contrasts on step edges, carpet patterns) are convenient for me. 
	
	
	
	
	

	The signage at the venue is convenient for me.
	
	
	
	
	

	The lighting in the venue is convenient for me.
	
	
	
	
	

	In the venue there are sufficient tactile and audible clues allowing me to move around in an easy way (e.g. spoken announcements in lifts, embossed control panel in lifts, handrails on both sides of staircases).
	
	
	
	
	

	The staff at the venue is responsive to my needs.
	
	
	
	
	



Comments: …………………………………………………………………………………………………………………

2. How do you assess the meeting room(s) for the programme?

	
	Strongly agree
	Agree
	Disagree
	Strongly disagree
	N/A

	The meeting room is at an easy location in the building (e.g. near to main entrance/reception area).
	
	
	
	
	

	The toilet and refreshment facilities are nearby the meeting room.
	
	
	
	
	

	The size of the meeting room is comfortable.
	
	
	
	
	

	The lighting in the meeting room is convenient for me.
	
	
	
	
	

	The acoustics in the meeting room (eventually the availability of an audio induction loop system) are convenient for me.
	
	
	
	
	

	The seating is comfortable for me.
	
	
	
	
	



Comments: 
…………………………………………………………………………………………………………………

APPENDIX 7
Check list for the start of your first VISAL Programme 

	Item
	Checked?
	Notes 

	List of emergency contact details for participants
	
	

	Venue risk assessment 
	
	

	Venue contact name and number
	
	

	Fire procedure, including any planned fire drills
	
	

	Toilets – locations and useable 
	
	

	Reception have list of attendees and facilitator’s contact 
	
	

	Copy of programme code of conduct 
	
	

	Session plan and any additional facilitator notes
	
	

	Contact details for any transport needed
	
	

	Name badges 
	
	

	Needed resources e.g. flipchart, pens 
	
	


APPENDIX 8
Form 1 – Evaluation of the VISAL sessions

To be filled in in by/with participant after session 7.
Something about you 

1. Your age: …………………………….
2. Are you 

	Female 
	

	Male 
	


3. The area you live ……………………
Something about the VISAL Sessions 
4. What were your expectations for the VISAL programme? 
………………………………………………………………………………………………………

………………………………………………………………………………………………………

5. Have your expectations been met?

	To a large extent
	To some extent
	Not at all
	Do not know

	
	
	
	


Comments: ………………………………………………………………………………………………………

………………………………………………………………………………………………………

6. To what extent have the VISAL sessions been useful for you in terms of learning?
	To a large extent
	To some extent
	Not at all
	Do not know

	
	
	
	


Comments: ………………………………………………………………………………………………………

………………………………………………………………………………………………………

7. Now you have completed the VISAL sessions how do you feel your … 
	
	Less 
	More
	No change 

	Confidence 
	
	
	

	Motivation to get involved 
	
	
	

	Positive outlook 
	
	
	


Comments ………………………………………………………………………………………………………

………………………………………………………………………………………………………
8. How do you assess the following aspects of the programme? 
Please give a rate from 1 = poor to 5 = very good.
	
	1
	2
	3
	4
	5

	Information about programme prior to the start.
	
	
	
	
	

	The quality of the facilitator.
	
	
	
	
	

	The duration of each session.
	
	
	
	
	

	The content of each session.
	
	
	
	
	

	The materials used during the sessions.
	
	
	
	
	

	The arrangements of the session (e.g. agenda, registration, breaks).
	
	
	
	
	


Comments: ………………………………………………………………………………………………………

………………………………………………………………………………………………………
9. What is your overall assessment of this programme? Please give a rate from 1 = poor to 5 = very good.
	1
	2
	3
	4
	5

	
	
	
	
	


Comments: ………………………………………………………………………………………………………

………………………………………………………………………………………………………

10. Would you recommend this programme to another person you know?

	Yes
	

	No
	


Comments: ………………………………………………………………………………………………………

………………………………………………………………………………………………………

11. Do you have suggestions for further improvement?

………………..……………………………………………………………………………………

………………………………………………………………………………………………………
Many thanks for completing this Questionnaire – 

Please pass it onto your facilitator or put it in the envelope provided.
ADDITIONAL 
INFORMATION
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The European Blind Union (EBU) is a non-governmental, non-profit-making European organization founded in 1984. One of the six regional bodies of the World Blind Union, it represents, protects and promotes the interests of blind and partially-sighted people in continental Europe, including the EU-27 Member States, the EEA countries and the candidate countries associated to the EU. EBU currently has 45 national members, made up of the organisations representing blind and partially sighted people in their respective countries.

EBU works towards the advancement of the well-being of blind and partially sighted people with the goal of equality and full participation in society. It provides a European Forum for the exchange of knowledge and experience in the field of blindness and partial sight.
Blind and partially sighted individuals are members of their respective national organisations.
The EBU network has a wealth of expertise in all areas relating to the consequences of sight loss. EBU members provide services, training and advice as well as representing the rights of blind and partially sighted people. We undertake research, promote public awareness and empower blind and partially sighted people to take up their rights and lead active lives. The detailed work of EBU is carried out by  Commissions, each focused on a particular field of activity, reflecting our major interests and concerns, while networks address the needs of specific segments of the visually impaired (VI) population (the elderly, women, youth).
EBU website: http://www.euroblind.org/
EBU contact: Gary MAY, EBU Information Officer, ebuinfocom@euroblind.org.
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AGE UK

Age UK's vision is of a world in which older people flourish. We seek to improve later life by delivering excellent services to enhance the lives of older people; influencing others to create transformational change to improve the lives of older people today and tomorrow; creating local gateways to the information, advice, products and services that Age UK and its partners provide; and helping and encouraging local groups and organisations to build and sustain local communities in which older people can flourish.

We seek to involve older people in the design, delivery and evaluation of all of our services. We are based in every region of the country and, by working with our network of partner charities, we:

· Help over 6 million older people each year through our Information & Advice and other core services.

· Develop, test and deliver new services including national programmes funded by other organisations.

· Provide grants funding to tens of thousands of individuals and hundreds of charities and other groups.

· Support our local and national partners, including 169 local Age UKs, 530 Forums and 85 Friendship Centres to enable them to work with and for older people.

· Enhance the experience of the 60,000+ people who volunteer with us and local Age UKs.


Age UK website: http://www.ageuk.org.uk/
Age UK contact: Antony SMITH, Development Officer, Antony.Smith@ageuk.org.uk 

AUSTRIAN FEDERATION OF THE BLIND AND PARTIALLY SIGHTED (BSVÖ)
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The Austrian Federation of the Blind and Partially Sighted (BSVÖ) is a non-governmental, non-profit Austrian organization founded in 1946. It is the largest self-help organization of its kind in Austria with some 5,000 registered members. In total, it promotes the needs and concerns of approximately 320,000 visually impaired people throughout Austria.
The BSVÖ has a strong commitment to older blind and visually impaired persons, offering them a wide range of educational and leisure activities. Among the educational or self-development activities in which older VI members can participate are: computer, Braille and language courses. The BSVÖ staff also provides courses for older, VI people to hone their mobility and independent living skills. Among others, its leisure activities range from Gymnastics and clubs for seniors, to outdoor excursions and organized trips. The organization also makes an extensive listening library available to its members.

The BSVÖ has a strong commitment to ensuring that all of its members are integrated into civil society at all levels, to the greatest extent possible.


BSVÖ website: http://www.blindenverband.at/en
BSVÖ contact: Stefanie STEINBAUER, Officer for International Cooperation, international@blindenverband.at.

SLOVAK BLIND AND PARTIALLY SIGHTED UNION (UNSS)
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 The Slovak Blind and Partially Sighted Union (UNSS) is an NGO of visually impaired people, their family members, friends and specialists working in the field of visual impairment. It was established on April, 7th 1990 and is registered by Ministry of Inner Affairs according to the Act 83/1990. The actual number of members is 4 800. They are organized in 69 local organizations grouped in 8 regional councils. The main decision body is the national council. The general objective of UNSS is to improve quality of life of visually impaired people; to prepare them for equal and integrated life; to give them a chance to participate on creating conditions for their full participation in society; to provide special services, ICT and social rehabilitation training, social counselling and advocacy related to visual impairment. Services to visually impaired people are provided through the main office and 8 regional centres. There are about 60 professionals working for UNSS. Beside the social services UNSS provides education for professionals working with blind and partially sighted people, carries out the trainings and counselling for employers and organizes awareness campaigns. 

UNSS is a member of the Slovak Disability Council, the European Blind Union, the World Blind Union, the International Guide Dog Federation and other national and international authorities.

UNSS' website: http://www.unss.sk/
UNSS English website: http://www.unss.sk/en/
UNSS contact: Ingrid TOMESOVA, ingrid.tomesova@unss.sk.

CROATIAN ASSOCIATION OF THE BLIND (HSS)
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The Croatian Association of the Blind (HSS) is a national non-governmental and non-profit organization, member of the European Blind Union and World Blind Union.
 HSS through over 27 regional and municipal organizations includes approximately 6100 VI persons from all over Croatia. The association was established in 1946 in Zagreb.

HSS personalizes its founders' motto: "Blind for the Blind, also" participating thus in the realization of their dreams, while taking their share of responsibility for the joint "better tomorrow". Such action has made the initial idea that the HSS is the leading civil society organization for the articulation of specific needs of blind and as such is a relevant partner to the government sector in finding the appropriate optimal solutions that positively affect the quality of life for the blind. The association is firmly positioned and recognized as a non-governmental organization that cooperates successfully with civil society and the economic sector.

HSS' website: http://www.savez-slijepih.hr/hr/
HSS' English website: http://www.savez-slijepih.hr/en/
HSS contact: Ivica ROBIC, robic@savez-slijepih.hr.

ROYAL NATIONAL INSTITUTE OF BLIND PEOPLE (RNIB)
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RNIB is the main national and largest member organisation of blind and partially sighted people in the United Kingdom.  The main head office is London and with country offices in Cardiff, Belfast and London.  Services include advocacy and campaigning, information and advice, production of accessible format information including talking books and Braille magazines, development and provision of aids and adaptations, provision of educational and training support including for those.
The vision is ”A world where people who are blind or partially sighted enjoy the same rights, responsibilities, opportunities and quality of life as people who are sighted.”  The current strategy focuses on the following areas of work: prevention of sight loss, early reach, living with sight loss, complex needs, inclusive travel, shopping and control of money, inclusive reading, TV and technology, funding our ambition and enabling our ambition.
RNIB website: http://www.rnib.org.uk/
RNIB Contact: Rebecca SHEEHY, Older People's Impact Team Manager, rebecca.sheehy@rnib.org.uk.

ROYAL DUTCH VISIO
Royal Dutch Visio is partner for partially sighted and blind people in the field of education, care, rehabilitation and employment. The clients, residents, pupils and their social system can count on the expertise of more than 3000 employees. Royal Dutch Visio is the largest organisation in this field in the Netherlands, with 18 regional rehabilitation centres for outpatient treatment spread over the country, one national centre for comprehensive inpatient rehabilitation, 6 schools and 14 residential and day-care facilities. In the Netherlands, just as in the rest of Europe, ageing people are the vast majority (± 80%) of those with visual impairment. Therefore Royal Dutch Visio, offering services to this large group, has ample experience in working with ageing people with a visual impairment.

Royal Dutch Visio website: http://www.visio.org/
Royal Dutch Visio English website: http://www.visio.org/home-gb
Royal Dutch Visio contact: Iris SCHREURS, Project manager, irisschreurs@visio.org.

Further Reading
· RNIB Confidence Building
http://www.rnib.org.uk/professionals/Documents/confidence_building_fyf_programme.pdf
· VISIO Friendship guide

· Age UK Engagement Toolkit
http://www.ageuk.org.uk/Documents/EN-GB/For-professionals/Age_UK_%20Engagement_Toolkit.pdf?dtrk=true
· Age UK and RNIB Seeing it from their side 
http://tinyurl.com/bl965ap
· INTERGEN Workshop Organisation and Facilitation Manual and INTERGEN Skills Handbook 
www.intergenerations.eu
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The VISAL toolkit has been funded with support from the European Commission.

This publication reflects the views only of the author, and the Commission cannot be held responsible for any use which may be made of the information contained therein.[image: image18.png]
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KEY ACTIONS 


Start recruiting early – it will take longer than you think!


People will need time to make their decision to attend 


Relate the recruitment to issues or concerns that might motivate people to get involved 





KEY ACTIONS


Your location and venue must be accessible  


Programme participants must feel safe and comfortable at the venue 


Once you have identified your venue – book early as you want the programme to run in the same location for the entire length  








KEY ACTIONS


You must meet and speak to the course participants before they start the first Session of the Programme


Plan the code of conduct you will want to introduce to the group  


Consider the Group dynamics and the individuals attending the programme  





Empty space – ideal for development





Bowling Club





Park Hall – used by parents and youth group





Local school next to the park – also used by the local art group





Children’s playground








� Action Plan on Information and Communication Technologies and Ageing [COM(2007)332]


� Source EUROSTAT 2012





� Full copy from www.ageuk.org.uk


� International Classification of Functioning, Disability and Health, WHO 2001





� A theory of achievement motivation, Psychological Review 1976, Vol 3, No 5. Worked out by Peter Verstraten, Royal Dutch Visio


� M equal P(UI+) multiplied by W. The results of this multiplication is divided by K.


� � HYPERLINK "http://www.rnib.org.uk/professionals/health/services/clinic/Pages/eclo.aspx" �http://www.rnib.org.uk/professionals/health/services/clinic/Pages/eclo.aspx�
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